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Abstract  

Several factors affect the performance of students. This investigation was conducted to find out 

the predictors of performance among students in the Central Mindanao University Laboratory 

High School (CMULHS). Results showed that CMULHS students performed well in English, 

Mathematics and Science in their elementary years. Their parents were actively involved in their 

children's school activities. They have slightly positive attitude towards schooling, fairly good 

study habits, highly motivated to study, and attributed their achievement for their efforts. Almost 

one-third of the students were not qualifiers of the University Laboratory High School Admission 

Test (ULHSAT). The proportion was an offshoot of the Board of Regents Resolution approving 

the admission of children of employees of the university. All variables included in this 

investigation were positive correlates of students' performance except for gender. The 

relationship ranged from weak positive to moderately high positive relationship.  Regression 
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analysis indicated that 57.7% of students' performance was accounted for by all the variables 

included in this research investigation. The rest of the predictors of students' performance were 

Grade 6 English Grade, Grade 6 Math Grade, parental involvement, school graduated from, 

attribution, self-efficacy and motivation. Stepwise linear regression analysis showed that the best 

predictor of students' performance was the admission rating (ULHSAT rating) of the students 

with 36.6% coefficient of determination.  

Keywords 

Performance, Previous Academic Achievement, Parental Involvement, Admission Rating 

1. Introduction  

The Central Mindanao University Laboratory High School (CMULHS) is a laboratory 

school of the teacher education programs of the College of Education, College of Home 

Economics and College of Agriculture. It offers pure science curriculum since 2006 when the 

Dologon National High School was established by the Department of Education.  By virtue of 

RA 10533 otherwise known as Enhanced Basic Education Act of 2013 and through BOR Res. 

No. 30, s. 2013, CMULHS offers Junior High School Science Curriculum alongside DepEd in 

2013.  

CMULHS operates with selective admission since it was established. Only qualifiers of 

the University Laboratory High School Admission Test (ULHSAT), conducted by the Central 

Mindanao University College Admission Test Board (CMUCAT), are admitted to the 

curriculum. Only when BOR Res. No. 10-A s. 2010 was passed by the Board of Regents that 

CMULHS admitted students who were non-ULHSAT qualifiers. These are children of 

employees or children of those parents who are connected with partner agencies of Central 

Mindanao University (CMU) with ULHSAT score of at least 60. 

The unit has given much weight on the admission (ULHSAT) rating as the only 

admission requirement of students since its operation. But with this BOR resolution, faculty and 

staff find this sole admission requirement insufficient to ensure students success in a science 

curriculum for the past four years of its implementation.  

 The scientific endeavor hoped to determine the predictors of performance among 

selected students in CMULHS. Also, it would serve as basis for admission policy revision or 

modification as it tries to identify the variables that influence performance of the students in the 
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unit. As the aforementioned BOR resolution is on its fifth year of implementation next school 

year, it is just fitting that a research be conducted to determine the factors that predict success of 

students in a science curriculum.  

Numerous studies were already undertaken to shed light on the factors that would affect 

students' performance. Since time immemorial, teachers are doing its best to come up with 

innovative teaching approaches, methods, strategies and techniques that would enhance students' 

academic performance. With the vast and very rich literature on academic performance of the 

students, one could hardly say that there exist universal truths about the factors that influence 

these phenomena. One can barely imagine that every set of respondents would provide difficult 

results even if correlates under investigation where almost the same.  

Nevertheless, the researchers felt the urgent need to have a solid background on the 

predictors of students' performance in this one unique laboratory high school especially that its 

admission is selective which is only based on the admission results. Needless to say that result 

would be similar to the previous works. However, the researchers were inspired by the thought 

that the findings of this research will be utilized as bases for policy revision of the school and 

hence, a rigid and thorough investigation of these variables should be conducted.    

1.1 Objectives of the Study  

This research investigation attempted to determine the predictors of academic 

performance among selected students of CMULHS for SY 2015-2016. Also, it would become 

basis of the policy makers in revising the unit’s admission policy. 

Specifically, the study aimed to: 

1. identify the profile of the students in terms of: 

a. gender;  

b. type of school graduated from;  

c. ULHSAT rating;  

d. grades in Grade 6 in: 

c.1 English; 

c.2 Mathematics; and 

c.3 Science.;  

e. average grade in Grade 6; 

2. determine the respondents’ parental involvement and support;  
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3. find out the level of the students psychological factors in terms of:  

a. Attitude towards schooling at CMULHS;  

b. Study habits;  

c. Motivation;  

d. Self-efficacy; and 

e. Attribution. 

4. ascertain the academic performance of the selected students in terms of their general 

weighted average and their grades in the following subject areas: 

a. English; 

b. Mathematics; and 

c. Science.  

5. relate students’ academic performance and the following variables: 

a. Profile; 

b. Parental involvement and support; and 

c. Students’ psychological traits. 

6. predict students’ performance with the following independent variables:   

a. Profile; 

b. Parental involvement and support; and 

c. Students psychological traits. 

 

2. Review of Related Literature 

In 2005, Sunitha conducted a study among 240 students from aided and unaided co-

educational high schools of Dharwad City in India on their academic learning environment. The 

collected data from different administering home learning environment scale was developed by 

the researcher and the academic achievement was the average percentage marks of the students 

from previous year and two semesters of the current year. Test for difference revealed that there 

was no significant different in academic achievement between boys and girls.  Educational 

attainment of parents was found to have positive and significant relationship with student 

academic achievements. The study of Sunitha is somewhat different from the present study since 

performance in this case is regarded as students’ general weighted average in all subjects in SY 

2015-2016. 
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In 2006, the effect of motivation, family environment, and student characteristics on 

academic achievement was studied by Halawah. Three hundred eighty-eight (388) secondary 

students from Abu Dhabi district in United Arab Emirates with 193 male and 195 female 

students were taken as samples of the study.  The academic achievement was the Grade point 

average of the students. Similar to Sunitha (2005), Halawah (2006) found that gender resulted to 

no significant difference in academic achievement of the students.  However, this result was 

contradicted by the longitudinal study that was conducted by Deary et al. (2004) which examine 

the association between psychometric intelligence and educational achievement. In this 

investigation they found that girls performed better than the boys. These sample comprised 

70,000 school students of England. Students’ scores from the national public examination was 

considered their academic achievement. The results indicated differences in the academic 

achievement between boys and girls.  

On that same year, Bruni et al. (2006) tried to explore the association among academic 

achievement, demographic profile and psychological factors of 380 high school students in Italy 

with school achievement index as measurement used to determine student academic 

achievement. Results showed significant difference in the academic achievement between male 

and female students.  Females have higher academic achievement than males.   

Moreover, Freiss and Franova (2006) explored the association between depressive 

symptoms, academic achievement and intelligence of 635 school students with 304 boys and 331 

girls. Wechsler's intelligence scale for children was used to determine student IQ while grade 

point average was taken as students’ achievement. The findings revealed that boys and girls do 

not differ in academic achievement.  

Waters et al. (2006) studied medical students performance and identified if they 

significantly depending on where they lived.  From 575 medical students in two settings: rural 

and urban learning in Australia, it was noted that their learnings do not differ significantly. The 

study was supported by Nuthana (2007) when she carried out a gender analysis of student 

academic achievement in Karnataka. Six hundred (600) students including 325 boys and 275 

girls were taken as samples of the study. Academic achievement was measured as the average 

grades of students for the two (2) previous years. The findings indicated that boys and girls 

performed comparably. However, significant difference in academic achievement of urban and 
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rural students was noted with urban students had higher academic achievement than rural 

counterparts.     

Two years after, Leeson et al. (2008) studied 639 high school students of New South 

Wales, Australia on their cognitive ability, personality and academic performance. Results 

showed that girls performed better than boys. It was noted that there is a unique role of gender 

play in predicting academic achievement. This result opposed the previous findings of 

researchers.  

 A study on culture and achievement motivation was conducted by Navarrete et al. (2007) 

among 149 high school students of USA in California. Data were collected by floating culture 

value orientation and attribution-emotion scale to the students. The grade point average was 

considered as student academic achievement. Socio-economic status and parent’s educational 

attainment had been found to influence academic achievement of the students of both the 

cultures.   

An investigation on the impact of motivation on academic achievement in mathematics 

was conducted by Tella (2007). Among the 450 secondary school students of both sexes drawn 

from ten schools of Ibadan, data collected from achievement test in mathematics as a measure of 

academic achievement indicated that there was a significant difference in the academic 

achievement in mathematics between male and female. Male students have better achievement in 

mathematics.  This finding was contradicted by Chaturvedi (2009) when he found that girls 

scored significantly higher than boys.  Findings of Jackson et al. (2006) supported this claim.  

In 2009, Naderi et al. investigated the association among intelligence, creativity, self-

esteem and academic achievement of 53 Iranian undergraduate students in Malaysian 

universities. Results showed no significant gender difference in academic achievement of the 

students. But Umunadi (2009) contradicted this result when his study showed that males 

performed better than their female counterparts. It was also found that urban students performed 

better than their rural counterparts. With the above mentioned researches, it was noted that result 

varied. There was no more general rule that one sex group is better than the other.  

A year later, empirical predictors of poor academic performance was investigated by 

Bonga (2014). Two hundred high school students of Zimbabwe were interviewed and floated 

with questionnaire. The findings showed male students significantly performed better and that 

education of parents and their involvement significant influence on academic achievement of the 
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students. However, this finding was negated by Muola (2010) who studied about the relationship 

between standard eight pupils' academic achievement motivation and home environment. With 

235 standard eight Kenyan pupils from six urban and rural primary schools from Machakos 

district, it was found that there was a low but positive relationship (0.15) between parents’ 

educational qualification and student academic achievement. While Sarsani and Ravi (2010) 

found a significant difference between the mathematics scholastic achievement of the boys and 

girls in favor with girls. Again, the above findings were opposed by Asthana (2011) on the fact 

that girls perform better than boys. Consequently, the researches on academic achievement and 

performance added support or contradiction to recent findings (Bahago, 2011).  

Figure 1 below illustrates the relationship between the independent variables and the 

dependent variables in this study.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Research Paradigm showing the relationship of the variables. 
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3. Methodology 

The study was conducted at CMU Laboratory High School, College of Education, 

Central Mindanao University, University Town, Musuan, Bukidnon, Mindanao, Philippines. The 

respondents of this study were all students of the CMULHS, College of Education, CMU who 

are officially enrolled during the SY 2015 – 2016 and who were admitted to the high school 

through BOR Res. No. 10-A, s. 2010 and through Presidential Discretion. There will be 

respondents from Grade 7 to Grade 10 with varying number. The list of respondents was secured 

from the office of the Records-in-charge and the secretary. 

This proposed study made use of voluminous secondary data on respondents’ academic 

performance from CMULHS records-in-charge. Questionnaires were floated, students were 

interviewed and observation was conducted to determine and triangulate the data gathered from 

the respondents in all independent variables included in the study. These data were coded, 

encoded and analyzed to obtain information in order to answer the questions put forward for this 

investigation.  

The data was treated using the descriptive statistics such as averages, weighted means, 

frequency counts, and percentages to describe the variables under study. Pearson-product 

moment correlation was used to establish relationships between the dependent and independent 

variables. Regression Analysis was utilized to determine the predictors of academic 

performance.  

3.1 Research Limitations 

This investigation was limited only to the students of the Central Mindanao University 

Laboratory High School. Results of this study may be utilized as basis for policy revision of the 

said laboratory high school. This investigation may be replicated for the next years especially 

that the Philippines implemented the enhanced basic education curriculum and it was still in the 

transition when this study was conducted.  

 

4. Results and Discussion 

The presentation of the results of this study is arranged logically as it appears in its 

objectives as follows: profile of the respondents, parental involvement, psychological factors; 

performance of the students; correlations between the independent variables and academic 

performance; and predictors of students’ academic performance. 
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4.1 On Students’ Profile 

Table 1 presents the profile of the CMULHS students who are officially enrolled in SY 

2015-2016. It shows that there were 210 (39%) males and 328 (61%) females who were involved 

in the study. Two hundred eighty one (281, 52.2%) of these students graduated from public 

elementary schools while the remaining 257 (47.8%) were from private schools. The mean 

ULHSAT rating of the students is 89.48 with a standard deviation of 21.8529. This indicates that 

the students belong to a moderate average group; however, their scores are not clustered around 

the mean, indicating heterogeneity.  

The mean Grade 6 grades of the students in English, Mathematics, and Science are 90.41, 

89.65 and 90.04, respectively. The measure of variability indicates that the data is somewhat 

clustered around the mean indicating homogeneity of students performance in the indicated 

subjects.  

Table 1: Profile of the respondents 

Profile Male % Female  % Total 

Gender 210 (39%) 39% 328 (61%) 61% 538 

Type of School Public  Private   

 281 52.2% 241 44.8 538 

ULHSAT Rating Mean Percentile SD   

 89.48 75.00 21.8529   

      

Grade 6 Grades in Mean  SD   

English 90.41  4.1308   

Mathematics 89.65  4.9306   

Science 90.04  4.4130   

      

GWA 91.99  35.6105   

 

The GWA of the students is 91.99 with standard deviation of 35.6105 showing good 

academic performance of the group but were scattered indicating heterogeneity of the group 

performance.  
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Results specify that CMULHS students enrolled in SY 2015-2016 were mostly females. 

Majority of them graduated from public elementary schools with average rating in the admission 

examination. They performed on the average level in English, Mathematics and Science. And 

they were diverse in academic performance in terms of their GWA in Grade 6.  

4.2 On Parental Involvement and Support  

Table 2 reflects the mean and standard deviation of the respondents’ parental 

involvement in the different benchmark statements which are school related. Parents supported 

their children in all tasks, activities and responsibilities rank first with mean equal to 4.29 and a 

standard deviation of 1.0360. This statement implies that parents of CMULHS were very 

supportive to their students’ school affairs. More so, parents never fail to assist their children 

with their school tasks and encourage them to study hard every day as the 2
nd

 in rank.  

Table 2: Mean and Standard Deviation of Respondents’ Parental Involvement   

Statement 

Mean 

 

SD 

My parents:    

     Attend meetings 4.17 0.9928 

    Provide me with tutors 2.18 1.2869 

    Find time to assist me in my assignment 2.87 1.2367 

    Ask me on my school activities 3.74 1.0929 

    Visit me at school 2.45 1.1839 

    Join school activities when their presence are  

          required  
4.03 

 

1.1813 

    Initiate communication with my teacher 3.15 1.1999 

    Encourage me to study hard everyday 4.21 1.0507 

    Are aware of my school activities 4.03 1.0450 

    Support me in all my school tasks, activities,        

          and responsibilities 
4.29 

 

1.0360 

Over-all 3.37 0.9524 

 

Among the benchmark statements, the lowest in rank includes provision of tutors and 

parents visit at school with mean equal to 2.18 and 2.45, respectively. Corresponding measure of 
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variations, sd=1.2869 and 1.1839, reflects that the aforementioned statements holds true to all of 

the students in the unit. This is indicative of the confidence that parents shown to their children 

in coping up with school daily tasks.  Holistically speaking, CMULHS parents were actively 

involved in their children’s school related activities as reflected by its mean 3.37 and sd=0.9524.  

4.3 On Students’ Psychological Factors  

Table 3 depicts the level of mean and standard deviation of the psychological actors of 

the respondents. Among the factors included in the investigation, students rated very high on 

their motivation, both intrinsic and extrinsic, with mean equals 4.92 and 4.51, respectively. Rank 

second is their self-efficacy beliefs with mean equal to 4.69 and sd=1.2156. These data show that 

respondents were highly motivated to learn and study in CMULHS. They also had high beliefs 

on their ability to succeed in specific situations or accomplish a task.  

Table 3: Mean and Standard Deviation of Respondents’ Psychological Factors   

Factors Mean SD 

Attitude towards schooling 3.35 0.6262 

Study Skills and habits 3.39 0.7077 

Motivation   

     Intrinsic 4.92 1.3039 

     Extrinsic  4.51 1.4764 

Self-efficacy Beliefs 4.69 1.2156 

Attribution    

    Ability  3.17 0.8851 

    Control 2.17 0.9862 

    Effort 3.93 0.9438 

    Luck 2.46 1.0609 

 

Respondents rated lowest in their attribution to success and failure. Specifically, rank 

lowest were attribution to control ( ̅ = 2.17, sd=0.9862) and luck ( ̅ =2.46, sd=1.0609). Students 

viewed these factors similarly as evidenced by a small value of dispersion (sd=0.9862 and 

sd=1.0609). The findings imply that respondents tend to characterize their success or failure to 
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events beyond their control and out of fortune.  They attributed their success and failure to their 

efforts ( ̅      ) and ability   ̅        , instead.  

4.4 On Students’ Academic Performance 

Table 4 presents the CMULHS students’ academic performance in SY 2015-2016. The 

general weighted average (GWA) of the students was computed using ordinary weighted mean 

formula with each subject having 1-unit credit except for Science which has 2-unit credit. As 

shown in the table, students performed best in Values Education subjects with components of 

attendance, behavior and participation aside from the usual written daily examinations, journals 

and periodical test included in the grading system for almost all of the subjects. Second and third 

in rank are MAPEH and Mathematics A with mean grades equal to 87.42 and 87.36, 

respectively. However, they performed lowest in Mathematics, Science A and Science subjects 

with mean grades equal to 82.42, 84.01, and 84.53, respectively. However, the mean standard 

deviation score for each subject shows that students’ performance was so dispersed during the 

school year as evidenced by its high values.  This is also true in terms of their over-all mean for 

the GWA with values 85.39 and 7.1314 for mean and standard deviation, respectively. The 

disparity of students’ GWA is high as shown in the high standard deviation value. This implies 

further that CMULHS populace is a heterogeneous group.  

On the other hand, the mean GWA of the students specifies that respondents were more 

or less good performing students. Despite diversity in their performance, a mean of 85.39 is 

relatively high. This means that this group of students was one of those highly selected fellows 

because of their good performance.  

Table 4: CMULHS Student’s Academic Performance 

Subject Areas Mean Std. Deviation 

Science  84.53 3.4781 

Mathematics 82.42 4.6564 

Filipino 86.37 4.0145 

English 86.07 3.3361 

Social Science 85.84 3.8832 

Science A 84.01 4.1332 

Technology and Livelihood Education (TLE) 85.20 4.7832 

Mathematics A 87.36 2.9441 

MAPEH 87.42 3.4241 

Values Education  90.79 2.2900 



PEOPLE: International Journal of Social Sciences                  
ISSN 2454-5899  

13 

General Weighted Average (GWA) 85.39 7.1314 

 

4.5 Relationship between Students’ Performance and the Independent Variables  

Table 5 presents the relationship between students' academic performance as measured 

by their GWA and the independent variables included in this study. It shows that all independent 

variables have significant positive association with performance except for gender and Grade 6 

GWA. 

The correlation ranges from weak positive (r=0.121, school graduated from) to almost 

perfect positive relationship (r=0.933, Grade 6 Science grade). These positive relationships imply 

that as any of the independent variables increases, then students' academic performance increases 

as well. To be specific, high previous grade of students in Science, Mathematics, and English 

would mean high students' performance in high school. Also, positive attitude towards schooling, 

high parental involvement, better study habits, high motivation and self-efficacy beliefs, and 

appropriate attribution are associated with better performance of students in secondary. 

However, gender and Grade 6 GWA do not associate with performance. 

Table 5: Relationship between Students’ Performance and Independent Variables 

 

GWA Gender SGF UR G6E G6M G6S G4GWA PI ATS SH 

GWA 1 

          Gender 0.048 1         

 SGF 0.121** 0.024 1        

 UR 0.300** 0.031 0.091* 1       

 G6E 0.331** 0.144** 0.461** 0.483** 1      

 G6M 0.271** 0.084 0.311** 0.438** 0.751** 1     

 G6S 0.933** 0.036 0.092* 0.560** 0.766** 0.690** 1    

 G6GWA 0.010 0.065 0.100* 0.086** 0.084 0.008 0.068 1    

PI 0.239** 0.027 -0.020 -0.042* -0.055 -0.021 -0.016 -0.045 1   

ATS 0.334** -0.004 -0.064 -0.107* -0.056 -0.045 0.070 -0.021 0.577** 1  

SH 0.348** 0.024 -0.024 -0.033 0.018 0.043 0.014 -0.042 0.600** 0.801** 1 

Min 0.276** -0.028 0.106* 0.037 -0.007 0.036 -0.005 0.003 0.464** 0.599** 0.713** 

Mex 0.227** 0.000 0.107* -0.078 -0.063 -0.050 -0.082 -0.042 0.494** 0.656** 0.627** 

SE 0.287** -0.003 -0.044 0.065 0.006 0.041 0.011 -0.025 0.475** 0.581** 0.662** 

At 0.242** 0.028 -0.041 -0.084 -0.091* -0.048 -0.071 -0.032 0.460** 0.677** 0.576** 

    

 Results of this study confirm the findings of other researchers when they found out 

academic performance is associated with parental involvement and cognitive outcomes 
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(Blaskwell et al., 2007), motivation (Tella, 2007), attitudes (Andamon & Tan, 2018; Cordova & 

Tan, 2018; Duque & Tan, 2018), beliefs in self (Chamoro-Premuzic, et al., 2005; Skaalvik, et al., 

2006), attribution (Leeson et al., 2008); study habits (Semp, et al., 2015), and mother's 

educational qualification (Cordova & Tan, 2018).The relationship between student's academic 

performance and the independent variables is presented in table 8. It can be gleaned from the 

table that almost all independent variables except creativity were positively correlated with 

student's academic performance ranging from weak (r=0.120, GWA vs. planning & decision) to 

moderately strong (r=0.377, GWA vs. mathematical ability) relationship with student's academic 

performance represented by their general weighted average.  

 These positive relationships indicate that as any of the independent variables or 

competency increases, and then student's academic performance increases as well and vice versa. 

Specifically, high student's scientific ability, reading comprehension, verbal ability, 

mathematical ability, general scholastic ability, clerical ability, visual manipulative skill, 

technical-vocational ability, non-verbal ability, logical reasoning ability, business, management 

and forecasting, and entrepreneurial skill would mean a high performance. However, creativity 

has no association with academic performance. Regardless of student's creativity, academic 

performance may be low, average or high.  

 These findings support the result of the study of Sackett as cited by Tan and Balasico 

(2018) which found out that there is a strong relationship between student's aptitude and their 

academic performance.    

4.6 On Predictors of Students’ Performance   

The influence of or contribution of the independent variables under investigation to 

students’ academic performance is presented in Table 6. As indicated, 57.7% of CMULHS 

students’ performance can be explained by the independent variables which include ULHSAT 

rating, Grade 6 English and Math Grade, parental involvement, school graduated from, 

attribution, motivation and self-efficacy beliefs. 

Among the variables included in the prediction model, only attribution and school 

graduated from have negative influence to students’ academic performance. School graduated 

from with code 1 for public and 2 for private elementary school indicates that graduating from 

public elementary school was of a little advantage compared to those in private. 
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Table 6: Predictors of Student’s Academic Performance 

 

Independent Variables 

   

Unstandardized 

Coefficients 

Standardized 

Coefficients T Sig. 

B 

Std. 

Error Beta     

 (Constant) 51.875 2.562  20.250 0.000 

 ULHSAT Rating 0.050 0.005 0.349 10.010 0.000 

 Grade 6 English Grade 0.228 0.038 0.298 5.947 0.000 

 Grade 6 Mathematics Grade 0.117 0.028 0.185 4.100 0.000 

  Parental Involvement 0.307 0.095 0.099 3.225 0.001 

  School Graduated From -0.667 0.212 -0.107 -3.151 0.002 

 Attribution -0.690 0.214 -0.098 -3.228 0.001 

 Motivation 0.390 0.121 0.108 3.221 0.001 

 Self-Efficacy 0.318 0.120 0.101 2.652 0.008 

R = 0.759  R
2
= 0. 577  p<0.01 

  

The best predictor for academic performance is ULHSAT rating with beta weight of 

0.349 with p<0.01. This implies that the higher the ULHSAT rating of the students, the better is 

their academic performance in high school. The second best predictor of performance is Grade 6 

English grade with beta weight of 0.298 with p<0.01, while Mathematics ranked third with beta 

weight of 0.185 (p<0.01). 

Based on the above results, it is therefore necessary to include performance of students in 

English and Mathematics in Grade 6 in their admission to CMULHS. Thus, admission to 

CMULHS should include not only ULHSAT rating but as well as their grades in the above 

mentioned subjects. This is reiterated by the study of Shields, Cook and Greller (2016) when 

they found out that there is an anticipated difference in the academic achievement of students 

consistent with initial placement criteria or entry assessment. Similar to the findings of this 

study, admission requirement predicts academic performance. 

However, the study of Dubey and Srivastava (2013) negates this finding when they found 

out that parental approval emerged as the most significant predictor of achievement and 
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performance of students instead of admission rating. Nevertheless, parental involvement is one 

of the predictors of performance in this study.  

4.7 Scope for Future Research 

Future researchers may conduct a study similar to this investigation when the enhanced 

basic education curriculum is already fully implemented and with five (5) classes of graduates. 

The factors affecting the performance of students may vary during this time especially that the 

curriculum was enhanced. Variables not included in this investigation which are associated with 

students’ performance may be added like engagement (Murillo & Tan, 2019) and the like. This 

future endeavor may also include teacher factors like teaching styles, assessment tools 

(Bucayong, 2019; Pagtulon-an & Tan, 2018), teaching methods or models (Saligumba & Tan, 

2018; Lee & Sulayman, 2018), and incorporation of technology in the classroom (Segumpan & 

Tan, 2018; Gumban & Tan, 2019) which were found to be effective in enhancing students’ 

performance.  

 

5. Conclusion 

On the bases of the findings of this study, the following initial conclusions were drawn: 

Students are mostly female, graduated from public elementary school, with moderately average 

ULHSAT rating in terms of raw score and are performing well in their English, Science and 

Mathematics subjects when they were in Grade 6. Their average ULHSAT rating in terms of 

percentile score is just slightly on the average.  

Parents of the students are actively involved in the school activities of their children. 

They always attend meeting and conferences and join activities when their presence are required. 

Parents are always aware of their children’s school activities and encourage them to study hard 

every day. However, tutors are only sometimes provided by their parents and they seldom visit 

their children in school.  

Students have slight positive attitude towards schooling, fairly good study habits and 

have high intrinsic and extrinsic motivation. They are also self-efficacious and they attributed 

their success in their exerted efforts. However, students tend to attribute their failures in outside 

factors outside their locus of control.  

The academic performance of the students is fairly better. They perform very well in 

Values Education, MAPEH and TLE subjects but least in the Mathematics and Sciences. All 
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variables in this study are positive correlates of academic performance. It varies on their degree 

of relationship with the dependent variable. Grade 6 Mathematics, Science and English grades 

are high positively correlated with academic performance while it has weak positive relationship 

with their school graduated from. The rest of the variables are moderate positively associated 

with performance.  

The best predictor of academic performance is the ULHSAT rating, followed by their 

Grade 6 English grade, Grade 6 Math grade, parental involvement, attribution, self-efficacy and 

motivation.  

 

6. Recommendations 

Based on the findings and conclusions, the following recommendations were given:  

There is a need for CMULHS Administration to come up with students’ database to fast 

track data access as needed by the administration in an event when decision making is crucial.  

The school may encourage parents’ involvement in the school activities of their children. 

The administration may present the result of the study to them in one of the general meetings or 

parent teachers’ conference (PTCs).  

School activities may be designed to impact positive attitude of students towards school, 

to develop their study habits, and to motivate them to study hard. Career guidance program of the 

school may sponsor activities to improve psychological concepts of students on self, self-

efficacy and attribution.  

Student’s mathematics performance will be given more attention. A study may be 

conducted to determine strategies that will help students perform better in Mathematics. If 

possible, tutorial or remedial classes will be provided to students.   

Mathematics, Science and English teachers may provide free consultation and tutorial 

classes to students who find these subjects difficult to understand.  

The school may organized family day activities to strengthen the bond between parents 

and students. It may design a program to develop positive outlook of students and develop them 

holistically. Review for ULHSAT shall be discouraged. As the best predictor of performance, 

ULHSAT rating of the students should speak for her stock knowledge and not those knowledge 

acquired due to review or enhancement activities.   
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The school may revise its admission policy based on the findings of this study. It shall be 

approved by the BOR and strictly implemented and evaluated.  
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